
	  

	  

Welcome to the GREEN ROOM! 

Info for families about Gifted Reading Services 

Heidi Weber 

Gifted Intervention Specialist, National Board Certified Teacher 

The GREEN ROOM may look like a lounge, but rest assured, hard work occurs here! 
The idea is that we relax our bodies so that we can stimulate our minds! 

 

We are all about depth of thinking.  Don’t underestimate the power of a wordless 
picture book and the rich conversations that it may entice! 

 

This highly unique environment requires TLC. Students are expected to treat all 
furniture and materials like they would treat their own treasured possessions. 

 

We are a learning community and as such, we engage in a high level of discourse. 

 

Students are expected to be self-directed in their learning to a large extent.  While I 
will guide and support students, they have to have a level of internal motivation.  

Effort and persistence are key elements to success! 

 

This room operates on structure and routine while still providing choice because we 
do not all excel in the same ways and have different learning “intelligences”. 

 

We do more than “just read” in here! 

Follow http://mrsweberread.wordpress.com ! 



	  

	  

Important info about the LES Gifted Service Model 

• The goal is to extend, enhance, challenge, and accelerate where appropriate.  The 
expectation is that students can and should be pushed. 

• I meet gifted needs while teaching reading as a content area. My services do not 
include fluency/foundational skill work. I teach comprehension and reading at an 
advanced/accelerated pace, and the majority of the material we work with is 
intentionally above grade level; the assumption is that students already have a self-
extending system in place and are reading independently. I will expect students to 
read material independently and most often content will be at reading levels well above 
3rd/4th grade. If a student is NOT comfortably reading above grade level, gifted 
reading services are not going to be an appropriate fit. 

• This service is not mandatory; if it is not the right fit for a student, the service can 
be declined. 

• This differs from the service model in grades 5-8, where both superior cognitive 
ability and academic achievement are taken into consideration. 

• In the 3-4 model, all superior cognitive students are given the opportunity regardless 
of achievement because of the developmental appropriateness of using multiple tests 
scores as a criteria for placement.  This allows time for students to continue 
developing their achievement before further placement options are made available. 

• This means that students with high achievement, above average achievement, and even 
average achievement have the same service opportunity. 

• Student needs and often assessment are considered on an individual basis so while 
a range of choices is offered students are able to do those that best fit his/her 
needs.  Opportunity for more challenging and advanced work is available for those who 
need it, but are not considered mandatory for success in the service model.  I do my 
best to provide scoring guides but a one-size-fits-all approach is not appropriate for 
challenging students to their fullest potential. 

• There is no cap or “maximum” ceiling placed on growth potential.  Each child has 
the opportunity to continue stretching and developing based on his/her unique learning 
needs. In other words, don’t expect your child to score “top marks” immediately.  
Often my goal is to help students work towards higher level criteria and once they are 
consistently performing at that level, I will need to re-evaluate and raise expectations 
for them. 

• Frustration is a very normal element.  Most gifted learners are accustomed to 
school being very easy with minimal effort.  Helping a gifted learner experience 
frustration with support to learn how to handle it and work through it is very much a 
goal of gifted education. 



	  

	  



	  

	  

“Main Course” activit ies are the core of my reading 

program. These activit ies are intentional ly bui lding and 

extending skil ls through repeated practice.  For this reason, 

they are “must do” each week unless put “on hold” for a 

specific reason. 

Homework 

Talk 

abo
ut 

Text 

Video Lesson: Each week students will complete a “mini-

lesson” on skill content. Videos provide information and instruct 

students to create a “comprehension connection” notebook to 

be used as a resource in class. Students will complete these 

during Tiger Time. 

Weekly Menu Overview 
Weekly activities earn points.  For a 

typical 5-day week, the expectation is at 

least 100 points. 

Dai l y D ive In:  intended to be a “warm up” type activity to help 

students transition into the GREEN ROOM when they arrive. 3rd graders 

will use a notebook to write their responses to the prompt or image.  

4th graders will respond using Edmodo digitally. 3-5 per week; typically 

worth 5 points, however in depth quality response paragraphs will be 
given bonus points. 

H om ew o r k  R e s p o n s e L e t t e r s :  intended to allow students choices in reading material 

while working on response to reading. These are NOT book reports.  Students are 

encouraged to “closely read” short texts or selections from their texts and pick response 

topics from a chart of options. These are worth 15-20 points. (see separate info for 

more details) 

Talk about Text :  GREEN ROOM readers work on strengthening 

comprehension, so the expectation is to read a text independently 

and be prepared to discuss.  Depending on the text, students may 

need to read these outside of class. 4th grade text selections will 

be shorter to accommodate “book club” requirements. 



	  

	  

“S ide Dishes” are the literacy stations in the 

classroom. These are designed to reinforce and 

enhance skills while allowing students to choose. A 

minimum of 3 choices expected during a normal 5-day 

Vocabulary:   
Increasing our vocabulary is the goal.  We will use QR 
codes to locate new words.  Then we will use the words 
in sentences. 

Word Study:   

Our language is quite complex! Self-paced word study is 

to build spelling skills while examining word patterns. 

L istening:   
Listening skills are very important so what better way to 
build skills than enjoying a great audiobook. Think deeply 
as you listen! 

Poetry:   
Sometimes figuring out the message or theme of a 
poem can be a HUGE challenge! We use a “sketch to 
stretch” thinking strategy to help. 

Metacognition:   

Thinking about your own thinking…  Get ready to 
discover some amazing things about how your mind is 
working! 

Writing:   
Have a creative side? Illustrate a “squiggle” and tell a 
story! 



	  

	  

	  

Shades of 

Meaning 

Desserts can be either “plugged” or 

“unplugged”; that is digital or traditional 

paper/pencil. These tend to focus on vocabulary 

development. 

Shades of Mean ing (under “rank and reason” on 
Edmodo) is a vocabulary activity that examines the 

variations a set of synonyms can have. Synonyms 

are words that mean the same, but the strength of 

the meaning can vary depending on which word we 

use.  We can say something is “big”, but if we say it 
is “enormous” we alter the meaning. 

Etmyology is the study of word origins. 

These activities will have students 

examining root words, affixes, and other 
word origins. 

There is no limit on the number of “snacks” 
a student can do! 

These are enrichment opportunities to do outside of 
class. They are perfect to have on hand in the homeroom 

Bloom book brochure 

Create a brochure using a “Bloom’s Taxonomy 
Template” with any book of your choice. Points 

vary depending upon the “strength” of the 
thinking. 

ELO: stands for “Extra 
learning opportunity”:  
These include Logic 
Problems, word ladders, 
special reading or 
writing tasks and are 
easy to grab and take 
with you. 


